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On a distribué un questionnaire aux écoles de nursing de niveau
universitaire du Canada, principalement dans le but de déterminer
les tendances actuelles qui se manifestent dans la composition des
programmes destinés aux infirmiers ou infirmiéres candidat(e)s au
grade de baccalauréat en nursing. On a ainsi pu dégager de nom-
breux points communs dans ces divers programmes, notamment
quant a la progression, aux problémes et aux possibilités de modifi-
cation et de perfectionnement qui y sont prévus.

A questionnaire was sent to university schools of nursing in
Canada primarily for the purpose of ascertaining trends in program
development for the registered nurse who seeks a baccalaureate de-
gree in nursing. Many similarities were expressed related to pro-
gress, problems, and plans for change and development within the
presently existing programs.

What are the trends in nursing education in Canada for the
registered nurse who seeks continued study at the university level to
obtain a bachelor’s degree in nursing? Are programs for registered
nurses integrated with basic baccalaureate programs, sharing such
commonalities as faculty, classes, and courses? Is there an interest in
the development and use of challenge examinations as a tool for pro-
viding credit to the registered nurse for the education and experience
she brings to the university program?

Annual surveys done by the National League for Nursing indicate
the trend in baccalaureate nursing education for the registered nurse
in the United States is towards an integrated program, and with the
use of challenge examinations. Of 3,003 registered nurses who grad-
uated from baccalaureate programs in 1974, 2,551 graduated from
268 basic programs in nursing and 452 were graduates of 41 special
nursing programs restricted to registered nurses (Johnson 1975:
580). Eighty-five percent of the baccalaureate programs give some
form of examination for admission with advanced placement to the
registered nurse, providing credit for previous education and exper-
ience (Lenburg and Johnson 1974:267).

Rationale cited for the above are as follows. It is indicated that the
exchange of information between the registered nurse students and
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the basic nursing students is beneficial for both groups (House 1973:
278 and Dudas 1968). The socialization process with accompanying
role change in which the diploma nurse is involved while obtaining a
baccalaureate degree in nursing is facilitated through an integrated
approach to learning (Sheahan 1974).A study done at Arizona State
University to identify similiarities and differences between regis-
tered nurse senior students and basic senior nursing students with
respect to the components of professional nursing showed wide
variability in both student groups’ ideas (Corona 1973). The differ-
ences within the groups were greater than the differences between
groups. 1t indicated that individual differences among the total
sample were greater than differences related to method of entry
into the nursing program.

Baccalaureate nursing faculties continue to struggle with the prob-
lem of granting credit for previous education and experience in
nursing. The development of tools to assess the knowledge and skill
of the registered nurse is not an easy assignment (Dineen 1972).
Most schools choose a point somewhere between the two extremes
of blanket credit for previous education, and credit based almost
entirely on testing (Katzell 1973). Using challenge examinations
serves to give credit for previously gained knowledge and skills, at
the same time conserving the strength of the program and the quality
of the graduates (Palmer and Brown 1974). Also indicated is the
advantage of lessening the students’ expenditure of time, energy and
money and avoiding the duplication of content (Dineen 1972:770).

There is some documentation in Canada regarding trends in pro-
gram development for the registered nurse. One article published
in 1969, suggests that an alteration in post basic baccalaureate cur-
riculum design is necessary and desirable (Good 1969). Post-basic
study should be equated with offerings in the basic baccalaureate
program. To attain this equality, studies should be integrated. The
unique and difficult challenge of changes in philosophy and values
that a diploma graduate encounters entering a baccalaureate pro-
gram is identified (Munro 1974). A summary of information
collected by C.A.U.S.N. and presented at the National Meeting in
Ottawa, November 1971, indicated that three university schools were
using challenge examinations, two additional schools had established
a policy for them, and eleven schools expressed interest in the dev-
elopment of the examinations (Field 1971).

An interest in the current trend in program development in Canada
for registered nurses seeking continuing education at the university
level to obtain a bachelor’s degree in nursing, led to a survey of uni-
versity nursing programs in Canada.
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A questionnaire was directed to Deans and Directors of each of the
twenty-two university schools of nursing in Canada in the spring of
1976. The one-hundred percent return reflected a willingness to share
information regarding such programs and as well indicated a real
interest in documentation of program trends in Canada. The results
are tabulated to facilitate comparison and reference.

PROGRAMS FOR REGISTERED NURSES

There is action at all university schools of nursing across Canada
for the development of educational opportunities for the registered
nurse seeking a bachelor’s degree in nursing. Of the twenty-two uni-
versity schools of nursing in Canada, twenty indicated an acceptance
of the registered nurse into a program leading to a bachelor’s degree
in nursing. Of the two other programs, one indicates an admission
of the occasional student into their basic degree program, while the
the other suggests possibilities for future program development for
the registered nurse.

ILLENGTH OF PROGRAM

The length of programs for the registered nurse varies from two
to four years. Seven of the programs are two years in length, twelve
of the programs are three years, and one program 1s a four year pro-
gram. It is indicated that challenge examinations and individual
management can reduce the length of three of the programs. The
occasional student that is accepted at Queen’s University essentially
completes the requirements of the basic four year degree program.

SEPARATE OR INTEGRATED PROGRAM

Is the emphasis at present on providing a completely separate
program for the registered nurse or on sharing faculty, courses, and
classes with the basic nursing students in an integrated approach to
learning? Data suggest that nine of the programs are separate pro-
grams, while twelve of the programs are integrated.

A detailed review of the data, however, indicates that few pro-
grams are completely separate or completely integrated. The majority
of programs have a combination of separate and integrated com-
ponents. Five of the programs essentially contain no integrative
aspects and are purely separate programs. Sixteen of the programs,
however, have some integrative aspects ranging from a sharing of a
few of the nursing or non-nursing courses, a sharing of one to two
years of the basic program, to a complete sharing by both basic
nursing students and registered nurses in a single identifiable nurs-
ing program,

Rationale for the establishment of a separate program or separate
components of a program is primarily identified as necessary to
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specifically meet the learning needs of this group, taking into account
their background of life experiences as well as different bases in
nursing knowledge. Integration appears to be favored as an enrich-
ing experience for the two groups. It is indicated that there is dif-
ficulty in doing justice to more than one program with the availability
of clinical facilities and number of qualified teachers.

CREDIT OR ADVANCED STANDING GIVEN

What credit is given to the registered nurse for her education and
experience? Credit offered to the registered nurse varies from no
credit to a maximum of two years’ credit. Seven responses indicate
that no credit is given. Five responses favor one year credit, either
admitting the student as a second year student or by a comparison
of the program for the registered nurse to the lengthier basic nurs-
ing program. Credit is given in four programs specifically for
nursing courses in the first two to three years of the basic pro-
gram. Nonspecified credits are offered in four other programs.

CHALLENGE EXAMINATIONS USED

Challenge examinations, a method of giving advanced credit or
standing to the registered nurse for her education and experience,
are used in a variety of ways by the various programs. Seven re-
sponses indicate that the opportunity is available to receive credit for
nursing courses. The University of Manitoba uses the term ‘challenge
for credit’ as opposed to ‘challenge examinations’ since there are
many modes of testing the competency of students at all levels of the
program. These are not necessarily examinations but may be orals,
seminar discussions and/or practical demonstrations of performance.
In the nursing courses, which have a practice component, challenge
for credit consists of theoretical and practical evaluation in each
course.

At the time this survey was made, Laurentian University was
constructing challenge examinations for use the first time in the
summer of 1976; it was anticipated these would include a written
component and assessment of skill in a simulated situation.

The University of Ottawa uses challenge examinations to give
credit to the registered nurse for knowledge and skill acquired
through previous study and nursing practice, and to ensure that their
time at university is spent in the acquisition of new knowledge and
skills. The school offers the registered nurse the opportunity to
demonstrate baccalaureate competency in any or all of the cited
nursing courses at the end of the second year of the program. Failure
to obtain standing in two or three of these extends the student’s
course of study.
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The University of New Brunswick offers a challenge examination
at the conclusion of the first academic year. The examination has
both written and clinical components. Students passing both proceed
to the third year of the basic degree program. Students who fail
proceed to a six week inter-session of theory and practice. Upon
demonstration of competency they then proceed to the third year.

At St. Francis Xavier University the registered nurse is not re-
quired to take the third year nursing courses. They have a clinical
inter-session which tests their knowledge and skill in these aseas.

Three responses indicate the use of challenge examinations to
give credit for non-nursing courses. Registered nurse applicants at
the University of British Columbia are required to complete a battery
of placement tests in nursing and non-nursing subjects. At the Uni-
versity of Saskatchewan challenge exams are used for admission to a
higher level class. At the University of Alberta and the University
of Calgary, university policy allows the registered nurse to request
the opportunity to obtain equivalence for the learning experience.

TREND IN PROGRAM DEVELOPMENT

For the registered nurse seeking a baccalaureate degree in nursing
the trend in program development appears to be towards more inte-
gration with basic baccalaureate programs and towards the develop-
ment and use of challenge examinations. Seven responses identified
their programs as separate, indicating the trend for their program
development is towards some integration with their basic baccalau-
reate programs. This is seen primarily in the senior year. Five of the
responses that described their programs as currently integrated are
planning for even more integration. Responses indicate that six
programs currently not utilizing challenge examinations are in-
terested in their use and/or development. Responses also suggest
that nine programs currently using challenge examinations are plan-
ning to increase their use of these exams.

IMPLICATIONS OF SURVEY

What are some possible implications of this survey? The trend
in baccalaureate nursing programs for registered nurses in Canada
appears to be towards providing some degree of integration with a
concurrent basic baccalaureate program and with an expressed in-
terest in the development and use of challenge examinations as a
method of providing advanced standing or credit. Factors favoring
integration include: (1) economic and efficient utilization of faculty,
(2) improved utilization of clinical facilities, (3) facilitation of the
socialization process for the diploma graduate in process of a role
change and (4) the value of sharing between the two student groups.
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Factors primarily favoring the use of challenge examinations are:
(1) this is a tool which can give the registered nurse accurate
credit for her education and experience and (2) this is a method
of assessing the learning needs of the registered nurse to ensure
facilitation of new learning.

There is no doubt that the development of challenge examinations
is indeed a challenge for nursing faculty! The development of tools
to assess the knowledge and expertise of the registered nurse is a task
which involves a large investment of faculty time and energy. There
is interest in this task across the country. Perhaps more sharing of
information and ideas could facilitate each individual faculty’s ap-
proach to the assignment. At the very least some moral support
could be generated for this most difficult task.
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FACULTY POSITIONS

New positions (4) in 2-year post-basic baccalaureate
program in Victoria, B.C., Canada. Generalist in focus,
clinical emphasis on gerontology in community and sup-
portive extended care units. Public Health nursing and
Independent study provide opportunity to work closely
with highly-qualified and motivated R.N. students.
Teaching creativity and research are strongly endorsed.
Master’s degree, teaching and recent clinical experience
in gerontology/med.-surg./psychology,/rehabilitation pre-
ferred. Salaries and fringe benefits competitive; an equal
opportunity employer for qualified persons. Positions
available NOW.

Contact: Dr. Isabel MacRae, Director, School of Nursing,
University of Victoria, Victoria, B.C., Canada, VW 2Y2,

UNIVERSITY OF OTTAWA
SCHOOL OF NURSING

Positions available for the 1977-78 academic year in:

Medical-Surgical Nursing
Maternal and Child Nursing
Psychiatric Nursing
Community Nursing.

Master’s degree in clinical specialty and teaching exper-
lence required. Preference will be given to bilingual can-
didates. (French and English). Salary commensurate
with preparation.

Send curriculum vitae and references to the Dean, School
of Nursing, University of Ottawa, 770 King Edward Ave-
nue, Ottawa, Ontario K1N 6N5.
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